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Annex A: High Standards and Aspirations

A High Standards and Aspirations for All action plan to be published by the Welsh Government later this year.  

The Plan will set out a number of measures to ensure we develop an excellent and equitable education system through progressively reducing inequalities in the educational outcomes for children and young people living in low-income households. 

This action plan will be complementary to the EEF toolkit, endorsed to schools by the Welsh Government.

The plan will focus on the following eight elements as being the key drivers for success:

· High Quality Learning and Teaching - with a particular focus on the pedagogy used by teachers, the role of support staff and the professional learning provided for practitioners.

· Community Schools - with a particular emphasis on the role of Family Engagement Officers, the role of the school within the wider community and work with other children’s and family agencies.

· Early Childhood Education and Care, developing our long-term vision to ensure equity and quality for our youngest learners wherever they access education or care which supports their learning and development - in line with the use of the EYPDG as in Annex D.

· The Health and Well-being of Children and Young People - in line with the Framework on Embedding a Whole-School Approach to Emotional and Mental Well-being.

· Developing high aspirations through strong relationships - aligned to the role of the Careers Service, the Youth Engagement and Progression Framework, the Young Person’s Guarantee and the Seren Network.

· The Curriculum for Wales and Qualifications - focusing on the importance of language development, meta-cognition and self-regulation as being key enablers of success within the new curriculum and offering learners a wide range of qualification routes.

· Leadership - focusing on its importance in overcoming the impact of poverty on attainment and the leadership of community schools.

· Post-16 progression- through forging strong partnerships with further education institutions, work-based learning providers and other post-16 providers.

The use of the PDG should be focused upon all of these elements, particularly the first two, which evidence suggests are of the greatest importance especially as schools navigate the new curriculum. 

To inform the use of the PDG in supporting these elements, guidance specific to the Welsh context, will be produced for schools on the most robust, evidence-informed, approaches that they should consider using. This will be provided shortly. 

This will be accompanied by professional learning opportunities to support the implementation of these approaches and to assist schools in capturing the impact they have. 

Schools should engage with their regional and national professional learning opportunities. 

School self-evaluation should be used to both identify appropriate priorities for the use of PDG and to capture its impact.

























Annex B: Pupil Development Grant Strategy Statement

From 2022-2023 schools will need to complete and publish a statement on their PDG strategy. This can be seen below.

From 2022-2023 the consortium will also be required to publish a statement on its EYPDG strategy for non-maintained settings delivering funded early education.  This should follow the same format as the school’s template below.
PUPIL DEVELOPMENT GRANT STRATEGY STATEMENT
This statement details our school’s use of the PDG for the 2025 to 2026 academic year. 
It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 
If your numbers are 5 and below please use a * instead of the allocation to protect the identification of children.
School Overview

	Detail
	Data

	School name
	Gelliswick VC School 

	Number of pupils in school 
	439 FTE (inc Nursery)

	Proportion (%) of PDG eligible pupils
	PLASC 2025 
Current – 102 (efsm)   (inc Transitional protected)

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	Spring 2026

	Statement authorised by
	Leanne Prevel Head Teacher

	PDG Lead
	A Reynolds   Deputy Head Teacher

	Governor Lead
	J Greenish







Funding Overview

	Detail
	Amount

	PDG funding allocation this academic year
	£113,850
£24,150 EY 

	Total budget for this academic year

	£138,000


Part A: Strategy Plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent
	· Improved outcomes and narrowing the gap of eFSM and EY pupils.
· Improved attainment and narrowing the gap of eFSM and EY pupils. 
· eFSM and EY pupils receive appropriate support and intervention to ensure they achieve their expected outcomes.
· Improved health and wellbeing for vulnerable learners to ensure that children to ensure that they develop the knowledge and understanding, skills, capabilities, and attributes which they need for mental, emotional, social and physical wellbeing now and in the future. 



[bookmark: _Toc443397160]Intended Outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Increased equity for eFSM pupils through increasing access to the curriculum and extra-curricular activities by reducing the financial impact. 
	All pupils accessing all educational visits.
All pupils participating in extra-curricular activities.
Al pupils accessing curricular activities.
All pupils access to food for breakfast, lunch and break times.

All pupils to have access to clothing or appropriate PE kit for school and extracurricular activities.

	Improved outcomes and narrowing the gap of eFSM and EY pupils. 
	· Raise attainment across all groups, especially boys, eFSM, and vulnerable pupils.
· Whole school: Reduce the percentage of pupils working below expected in writing by 15% across each year group by the end of the academic year.
· Whole school: Narrow the attainment gap between boys and girls in writing to less than 10% in both below and above expected categories.
· Whole school: Increase % of all learners working at above expected attainment
· Nursery – Year 2: Increase proportion of boys and EFSM/Vuln learners working ‘at expected’ in reading by 15%
· Year 3-6: Increase the proportion of eFSM pupils working at or above expected in reading by 20%, as measured by teacher assessment and standardised tests.
· Year 3-6: Narrow the attainment gap between boys and girls in reading to less than 10% in both below and above expected categories.
· Whole school: Increase % of all learners working at above expected attainment


	Improved health and well-being

	 Inclusion Team Expansion: Play Therapist Integration
Purpose
To enhance pupil emotional wellbeing through therapeutic play, supporting our transition to a Trauma-Informed Relationships and Behaviour Policy. This initiative reflects our commitment to inclusive, emotionally safe education.
 

	Improved language and speech development skills of eFSM and EY pupils.
	Improved language and speech development skills shown through scores on speech and language link after receiving intervention programme support with teaching assistant. 




Activity in this academic year

This details how we intend to spend our PDG this academic year to address the challenges listed above.
	· Identify the needs of the pupils within this group.
· Plan the interventions required for each individual pupil that is appropriate to their needs. 
· Implement interventions
· Track pupils progress within these interventions and review appropriateness and impact amending if necessary. 
· Provide high quality resources and training for all staff involved in providing these interventions
· Providing a range of appropriate interventions that have proven impact through a range of assessment and are sustainable.




Learning and Teaching

Budgeted cost: £ 85,000

	Activity
	Evidence that supports this approach

	Intensive guided interventions for disadvantaged learners.  To include before and after school intervention clubs.
	Intensive guided interventions
Strategic Intent
· Embed trauma-informed, relational practice into targeted academic support.
· Align interventions with VAP tracking, whole-school priorities, and inclusion strategy.
· Extend learning time and relational scaffolding beyond core hours to maximise impact.
· Build staff capacity to deliver consistent, evidence-based small group instruction.
Evidence-Based
Education Endowment Foundation (EEF):
· Small Group Tuition (+4 months)
· Oral Language Interventions (+6 months)
· Metacognition & Self-Regulation (+7 months) EEF Toolkit
Texas LD Center:
· Intensifying interventions through increased time, reduced group size, and cognitive strategy integration. Teacher’s Toolkit
Trauma-Informed Schools UK:
· Emphasises relational consistency, emotional safety, and predictable routines in intervention design.
Success Criteria
· Academic Progress: Disadvantaged learners demonstrate measurable improvement in targeted areas such as literacy, numeracy, or core life skills. This is evidenced through pre- and post-intervention assessments, teacher observations, and learner work samples.
· Engagement and Attendance: Learners consistently attend before and after school intervention clubs, showing increased motivation and participation both within the intervention sessions and in mainstream classroom activities. A reduction in behavioural incidents and improved self-regulation are also key indicators. (attendance data)
· Relational Safety and Emotional Wellbeing: Learner's report feeling safe, supported, and valued within the intervention environment. Staff observe stronger peer relationships, improved emotional regulation, and increased trust between learners and adults. (Safeguarding and relationships surveys)
· Staff Practice and Confidence: Staff delivering interventions demonstrate trauma-informed, relational pedagogy. They feel confident in using structured approaches, adapting instruction to meet individual needs, and reflecting on their practice through CPD and peer collaboration. (teaching observations, learning walks, listening to learners)
· Family Engagement and Partnership: Parents and carers engage with the intervention process through feedback loops, relational communication, and practical support strategies. There is evidence of strengthened home-school relationships and increased parental confidence in supporting their child’s learning.(parent meetings, attendance of parents in Family run classes)
Monitoring & Evaluating
Baseline & Progress Tracking:
· Use pre/post assessments, VAP data.
Attendance & Engagement Logs:
· Weekly tracking of club participation.
Staff Reflection & CPD Feedback:
· Capture staff confidence, challenges, and practice shifts.
Pupil Voice & Family Feedback:
· Use surveys, drop-ins, and relational check-ins to gather qualitative data.
Impact Reviews:
· Termly evaluation against success criteria, feeding into strategic planning.
Next Steps
Programme Design
· Map intervention times and content to learner needs and staff availability.
· Develop structured session plans with relational and cognitive scaffolds.
Staff Preparation
· Deliver CPD on trauma-informed small group instruction and relational strategies.
· Set up peer coaching or observation cycles.
Family Engagement
· Host briefings or drop-ins to explain the intervention model and build trust.
· Share learner progress through strengths-based communication.
Evaluation Framework
· Confirm assessment tools and integrate inclusive monitoring and feedback systems.
· Schedule termly reviews and adjust provision based on data.


	Provide a safe, structured environment where pupils with social, emotional, and behavioural needs can develop the skills necessary to thrive in a mainstream classroom.
	Early Years Bridge to Mainstream Provision
Purpose
To outline the strategic intent, structure, and expected impact of the Early Years Behaviour and Nurture Group, designed to support pupils with social, emotional, and behavioural needs through trauma-informed relational practice.
Strategic Intent
The Early Years Behaviour and Nurture Group provides targeted, emotionally attuned support for pupils whose needs impact their ability to thrive in a mainstream classroom. Grounded in trauma-informed relational practice, the group focuses on developing core social skills, emotional regulation, and positive peer interactions through structured play, modelling, and reflective dialogue.
Our aim is to create a nurturing, predictable environment where pupils feel safe, valued, and empowered to build the relational competencies necessary for successful reintegration into their mainstream class. The group operates as a short- to medium-term intervention, with progress monitored through observation, pupil voice, and collaborative review.

Evidence Base
Trauma-Informed Relational Practice
· Trauma-informed approaches are increasingly embedded in UK policy and practice as a means to reduce the long-term impact of adverse experiences and improve mental health outcomes.
· The Welsh Government’s framework for trauma-informed communities emphasises safety, trust, empowerment, and collaboration as core principles.
· Relational practice has been shown to improve engagement, emotional regulation, and resilience in children, particularly when delivered through consistent, attuned adult relationships.
· Practitioners trained in trauma-informed methods report increased confidence in identifying and responding to pupil needs, especially in high-stress environments.
 Nurture Groups in Early Years
· Nurture Groups are grounded in Bowlby’s attachment theory, offering pupils with disrupted early relationships a chance to rebuild trust and emotional resilience.
· Rigorous UK-based studies show statistically significant improvements in emotional and behavioural functioning, academic attainment, and wellbeing for pupils attending nurture groups4.
· The Boxall Model remains the most widely used framework, with six guiding principles including developmental understanding, safe base, and the importance of transitions.
· Evidence highlights the importance of structured, relational environments in helping children internalise positive models of interaction and prepare for reintegration into mainstream settings.

Success Criteria
 Emotional & Social Development
· Pupils demonstrate improved emotional regulation and reduced reactive behaviours
· Pupils engage in cooperative play and begin to initiate and sustain positive peer interactions
· Pupils show increased confidence in expressing needs and managing transitions
Reintegration Readiness
· Pupils participate in structured routines and respond positively to adult guidance
· Pupils begin to generalise learned social skills in wider school contexts
· Pupils are able to access learning with reduced adult intervention and increased independence


Staff & Family Collaboration
· Staff report increased understanding of pupil needs and confidence in relational strategies
· Families are engaged in the process and supported to reinforce social-emotional learning at home
· Regular reviews show alignment between nurture provision and mainstream reintegration plans
Monitoring & Evaluation
· Progress tracked through observation, pupil voice, and staff feedback
· Use of tools such as the Boxall Profile and wellbeing surveys to assess impact
· Half termly review meetings to inform next steps and reintegration planning
Next Steps
· Continue staff CPD in trauma-informed relational practice
· Develop visual trackers and pupil passports to support reintegration
· Share best practice across EYFS and Foundation Phase teams
· Align nurture provision with wider wellbeing and inclusion strategy


	Specialist Music Provision
Inclusion Team Expansion: Music Intervention for Disadvantaged Learners

	Specialist Music Provision
 Purpose
To ensure that disadvantaged pupils (eFSM and vulnerable learners) have equitable access to enriching musical experiences, supporting emotional wellbeing, engagement, and inclusion. This initiative reflects our long-term commitment to closing opportunity gaps and fostering a culture of creativity and belonging.

Provision Overview
· Targeted Access: Weekly specialist music sessions for eFSM and vulnerable pupils, delivered in small groups or 1:1 formats.
· Emotional & Social Development: Music as a therapeutic and expressive tool to support regulation, confidence, and peer relationships.
· Inclusion & Equity: Ensures pupils facing disadvantage have access to high-quality cultural and creative learning experiences.
· Parental Engagement: Opportunities for families to engage with pupil progress through performances, showcases, and shared musical goals.
· Staff Collaboration: Music specialist works alongside staff to embed inclusive musical practices across the curriculum.

Research Evidence
· Music & Wellbeing: Studies show that music participation improves emotional regulation, self-esteem, and social cohesion, particularly for disadvantaged learners.
· Cognitive & Academic Impact: Music education is linked to improved memory, attention, and academic outcomes, especially in literacy and numeracy.
· Equity in Arts Access: National reports highlight that pupils from disadvantaged backgrounds are less likely to access arts education, reinforcing the need for targeted provision.
· Policy Alignment: Aligns with Welsh Government’s commitment to equity in education and the Curriculum for Wales’ emphasis on creativity and expressive arts.

Intended Outcomes
· Increased emotional wellbeing and self-confidence among eFSM and vulnerable pupils
· Improved engagement and participation in school life
· Enhanced inclusion and equity in access to enrichment opportunities
· Strengthened relationships between school, pupils, and families
· A school culture that celebrates creativity, diversity, and pupil voice

Monitoring & Evaluation
Impact will be tracked using:
· Pupil Voice Surveys
· Engagement and Attendance Data
· Staff Observations and Feedback
· Showcase Participation and Family Feedback
· Inclusion Tracker and Wellbeing Indicators


	Support for pupils and family well-being.
	Family Liaison Officer
Purpose
To strengthen the bridge between home and school, ensuring every child feels seen, heard, and valued. The Family Liaison role offers responsive support for pupils facing emotional, social, or practical challenges,whether arising within school or beyond.
Approach
· Builds trust and communication between families and staff
· Provides early intervention, signposting, and relational continuity
· Supports pupils with complex needs and those at risk of disengagement
· Aligns with whole-school wellbeing, safeguarding, and inclusion strategy
Evidence-Informed Practice
· Education Scotland and EEF highlight improved attendance, engagement, and outcomes through liaison roles
· Anna Freud Centre tools (PERMA, Jigsaw) support targeted wellbeing assessment and planning
· SHRN survey provides robust pupil voice data to guide strategic priorities
· Research shows parental engagement improves academic and wellbeing outcomes (Desforges, EEF)

Success Criteria
Family Liaison Support
· Pupils and families feel safe, supported, and able to share concerns
· Staff respond promptly and sensitively to emerging needs
· Improved communication enhances pupil outcomes
· Teachers feel more confident planning for pupils with complex needs
Wellbeing Assessment & Intervention
· EL/PERMA and Jigsaw tools used consistently to identify gaps
· Targeted support implemented and monitored for impact
· Pupils show improved emotional literacy, engagement, and resilience
· Staff use wellbeing data to inform provision
Pupil Voice & Data
· SHRN survey completed annually with high participation
· Data informs strategic wellbeing priorities
· Trends shared with staff and governors to guide development
Parent Engagement & Safeguarding
· Annual safeguarding survey captures parent perspectives
· Feedback informs training, communication, and policy updates
· Parents report increased trust and clarity in safeguarding practices
Monitoring & Next Steps
· Track impact via attendance, wellbeing profiles, and feedback
· Strengthen referral pathways and multi-agency collaboration
· Embed liaison provision within wider inclusion and safeguarding strategy


	Support for pupils and family well-being.

	Play Therapist
Inclusion Team Expansion: Play Therapist Integration
Purpose
To enhance pupil emotional wellbeing through therapeutic play, supporting our transition to a Trauma-Informed Relationships and Behaviour Policy. This initiative reflects our commitment to inclusive, emotionally safe education.
 Provision Overview
· Emotional Support: Weekly 1:1 or group sessions for pupils needing help with regulation, trauma recovery, and self-esteem
· Behaviour Insight: Therapist input deepens staff understanding of behaviour as communication, enabling relational responses
· Safeguarding & Inclusion: Contributions to EHCP reviews, behaviour plans, and safeguarding discussions ensure emotional needs are central
· Parent Engagement: Strengthens school,home partnerships through therapeutic insights and shared strategies
· Staff Development: Whole-school training in trauma-informed practice, with ongoing CPD and reflective support
Research Evidence
· Play Therapy Impact: A meta-analysis of 23 studies found that Child-Centered Play Therapy (CCPT) significantly improves emotional regulation, self-efficacy, and classroom behaviour, with effect sizes ranging from 0.21 to 0.38 across internalising, externalising, and academic outcomes.
· Trauma-Informed Practice: Trauma-informed approaches, grounded in neuroscience and attachment theory, have shown positive effects on mental health, engagement, and relational safety across school settings3.
· School-Based Effectiveness: Play therapy in schools reduces emotional and behavioural barriers to learning, improves peer relationships, and enhances emotional literacy.
· Policy Alignment: National guidance encourages schools to embed trauma-informed principles into behaviour policies, ensuring emotional safety and relational repair are central to practice.
Intended Outcomes
· Improved emotional regulation and pupil engagement
· Reduction in exclusions and reactive behaviour responses
· Increased staff confidence in relational approaches
· Enhanced safeguarding and inclusion outcomes
· A school culture where every child feels seen, heard, and valued
· A shift from traditional behaviour management to restorative, connection-focused practice
 Monitoring & Evaluation
Impact will be tracked using:
· Relationship Survey
· SHRN Survey
· KiVA Programme data
· Safeguarding survey for parents

	Support for pupils and family well-being
	Improve learner attendance, closing the gap between eFSM and non-eFSM attendance, particularly: 
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Provision of a specific member of staff to provide targeted Attendance interventions to support pupils and family’s well-being in school and out of school. To also monitor whole school data regularly to identify reasons for absence, patterns, attendance of particular groups and the impact of intervention. To establish and monitor implementation of rewards for attendance and punctuality and sanctions for absence and lateness.

	Parent learning projects to deliver high quality learning experiences and opportunities for families.
	Community Focused school Managers Courses-(See separate document for more detail)

Power of Positive Parenting
A relational parenting programme incorporating Theraplay principles, designed to empower families through shared learning, emotional safety, and practical strategies.
Success Criteria
· Nurture: Parents feel safe, welcomed, and supported; peer relationships foster mutual trust
· Structure: Clear session format; practical strategies for routines and boundaries
· Engagement: High participation; reflective dialogue and informal connection
· Challenge: Parents explore new approaches; growth in confidence and resilience
Evidence Base
· Theraplay improves emotional regulation, attachment, and parent–child bonding (Booth & Jernberg, 2010)
· Positive Parenting Programmes enhance parental self-efficacy and reduce stress (Sanders et al., 2014)
· Group-based parenting classes foster peer support and reduce isolation (Barlow et al., 2016)
Monitoring & Evaluation
· “What went well / Even better if…” reflections
· Facilitator observations of confidence, engagement, and relational insight
· Participant voice informs future planning
· Impact tracked via wellbeing surveys and qualitative feedback
“Cooking on a budget”
Provision Overview
· Weekly sessions combining hands-on cooking, budgeting, and planning
· Themed challenges (e.g. £10 menu, leftovers reinvention) to foster creativity
· Inclusive recipes and culturally sensitive alternatives
· Final celebration meal and digital cookbook to showcase learning

 Success Criteria
Nurture
· Participants feel safe, supported, and valued
· Positive relationships built between children, families, and facilitators
· Emotional wellbeing enhanced through shared achievement
Challenge
· Children engage in budgeting, planning, and problem-solving
· Confidence grows through visible progress and themed challenges
Structure
· Predictable format with clear learning objectives
· Sequential teaching of hygiene, safety, planning, and presentation
· Personal record of cooking achievements maintained
Engagement
· High participation across families and community
· Simple, cost-effective, culturally inclusive recipes
· Celebration meal and digital cookbook reinforce pride and progress
Evidence Base
· Cooking Matters for Adults improved food resource management and self-confidence among low-income families
· Community Food and Health Scotland found that cooking courses increase confidence, improve family relationships, and promote healthier eating habits
· Public Health Nutrition pilot study showed that pairing cooking education with budgeting support increased fruit consumption and positive attitudes toward healthy eating
· BMC Public Health trial demonstrated that cooking programmes improve budgeting, planning, and dietary choices in underserved communities

Monitoring & Evaluation
· “What went well / Even better if…” reflections
· Facilitator observations of confidence, skill development, and engagement
· Participant voice informs future planning and adaptation
· Impact aligned with wellbeing surveys and inclusion outcomes








Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)
Budgeted cost: £ 24,500
	Activity
	Evidence that supports this approach

	Increased equity through the provision of financial support to reduce barriers to learning and experiences.

Engage with local companies/enterprises and bring activities into school.
Pupils to undertake health and wellbeing programmes in order to be able to participate in all areas of school life.
Provide parents opportunities to
participate in extracurricular activities that promote their health and wellbeing.















































Provide opportunities for pupils to play a musical instrument.

	All pupils to access the same extra-curricular, curricular activities and events to ensure they have the same opportunities, experiences and reach their potential. This is important for their sense of belonging (cynefin), future aspirations and participation in school life. 

.
After-School Clubs and Friday provision with a Health & Wellbeing Focus
Strategic Intent
Our after-school wellbeing provision is designed to:
· Promote emotional regulation, resilience, and self-esteem
· Encourage healthy lifestyle habits and physical activity
· Foster social connection, belonging, and positive peer relationships
· Extend the curriculum through practical exploration of PSHE, RSE, and safeguarding themes
· Provide safe, structured environments beyond the school day
· Empower pupil voice and choice in shaping their wellbeing journey
This provision is a key strand of our whole-school approach to emotional safety, equity, and flourishing.
Evidence Base
	Source
	Key Findings

	Nuffield Foundation
	After-school club attendance improves academic attainment and social-emotional outcomes, especially for disadvantaged pupils.

	Sport England (ALPINE Project)
	Outdoor and movement-based clubs enhance mental health, engagement, and resilience.

	Post-COVID Research
	School-based clubs are increasingly vital for wellbeing, accessibility, and continuity of care.

	National Safeguarding Guidance
	Structured after-school provision contributes to protective factors for vulnerable pupils.



 Success Criteria
Emotional Regulation & Resilience
· Pupils demonstrate improved emotional literacy and self-belief
· Reduction in anxiety-related behaviours and emotional dysregulation
Physical Health & Active Lifestyles
· Increased participation in physical wellbeing clubs
· Positive changes in energy, sleep, and motivation reported by families
Social Connection & Belonging
· Pupils build friendships and engage positively with peers
· Increased participation from socially vulnerable pupils
Curriculum Enrichment
· Clubs reinforce PSHE, RSE, and safeguarding themes
· Pupils demonstrate understanding of wellbeing concepts
Safe Spaces & Continuity of Care
· Vulnerable pupils access consistent adult support
· Pupils report feeling safe, calm, and supported
Pupil Voice & Choice
· Pupils contribute to club design and selection
· Feedback informs future planning and wellbeing priorities
5. Monitoring & Evaluation
· Attendance and engagement tracked termly
· Pupil and parent feedback gathered and analysed
· Impact shared with governors and aligned with school development plan
6. Next Steps
· Expand wellbeing club offer based on pupil voice
· Develop targeted provision for vulnerable groups
· Share best practice across cluster schools
· Align club themes with curriculum enrichment and safeguarding priorities



Provision Summary
· Weekly small-group or individual instrumental lessons (e.g. strings, percussion, keyboard, woodwind)
· Instrument loan scheme to remove financial barriers
· Integration with wellbeing and enrichment programmes (e.g. nurture groups, therapeutic music sessions)
· Opportunities for performance, collaboration, and creative expression
Strategic Outcomes
	
	Intended Impact

	Nurture
	Builds emotional safety, self-expression, and relational trust

	Challenge
	Develops perseverance, focus, and goal-setting through musical progression

	Structure
	Provides consistent routines and clear learning pathways

	Engagement
	Increases participation across diverse pupil groups, including vulnerable learners


 Evidence Base
· Cambridge University (2021): Pupils learning instruments showed improved GCSE outcomes, especially in maths and English—most notably among disadvantaged groups
· Hallam (2010): Instrumental learning enhances executive function, emotional regulation, and memory
·  Welsh Government (2022): Arts participation linked to improved wellbeing, confidence, and community belonging
· Music Mark & Youth Music (2023): Group music-making fosters empathy, inclusion, and resilience—key protective factors in trauma-informed education
 Monitoring & Evaluation
· Termly pupil voice and engagement surveys
· Progress tracked via lesson records, performance logs, and wellbeing indicators
· Impact reviewed through SHRN data, EL profiles, and staff feedback
· Adjustments made based on pupil need, uptake, and outcomes
 Next Steps
· Staff CPD on musical inclusion and trauma-informed facilitation
· Launch instrument loan scheme and referral pathways
· 





Leadership - focusing on its importance in overcoming the impact of poverty on attainment and the leadership of community schools.
Budgeted cost: £ 2,000
	Activity
	Evidence that supports this approach

	Increased awareness of the impact of poverty on pupils and their families. Reduce barriers to learning, experiences and the general cost of a school year.
	Children in Wales tool for schools in Wales that raises awareness of poverty issues and provides tangible and cost-effective solutions that can contribute to improved learner well-being. All pupils need to have the same opportunities, experiences to reach their potential. This is important for their sense of belonging (cynefin), future aspirations and participation in school life.

	To continue embedding and refining the Vulnerability Analysis Profile (VAP) as a proactive, whole-school mechanism for identifying, tracking, and supporting vulnerable learners—strengthening targeted intervention in basic skills and promoting equitable access to achievement.
	VAP
What is the VAP?
The VAP is a holistic framework that analyses potential vulnerability across six domains:
· Physical, emotional & social development
· Learning & schooling
· Parents & carers
· Wider family & community
It enables leaders to:
· Identify vulnerable pupils early and engage families
· Analyse patterns of vulnerability across cohorts
· Allocate resources and design group-level interventions
· Record and evaluate the impact of actions taken
· Strengthen multi-agency collaboration and informed decision-making
Strategic Use for Basic Skills Progress
	Focus Area
	Implementation Strategy

	Identification
	Use VAP indicators to flag pupils at risk of underachievement in literacy, numeracy, and communication

	Tracking
	Monitor progress termly using VAP-linked attainment data, pupil voice, and staff feedback

	Gap Analysis
	Analyse attainment gaps by vulnerability type, phase, and demographic group

	Targeted Support
	Deliver evidence-based interventions (e.g. phonics catch-up, precision teaching, maths mastery) matched to need

	Impact Evaluation
	Record outcomes within the VAP to assess effectiveness and inform future planning


Evidence Base
· EEF (2022): Targeted small-group interventions yield +4 months progress, especially when aligned with diagnostic assessment
· Welsh Government (2023): Holistic vulnerability tracking improves multi-agency coordination and pupil outcomes
· Children’s Commissioner (2021): Early identification of compound vulnerability is key to closing attainment gaps
· SHRN & EL Profiles: Emotional wellbeing and sense of belonging (cynefin) are predictive of sustained engagement and academic success
Leadership & Culture
Leaders model inclusive, high-impact practice by:
· Championing equity and emotional safety for all learners
· Monitoring teaching impact and adapting approaches
· Clarifying learning intentions and outcomes
· Building strong, trusting relationships with pupils
· Using evidence-based strategies to close gaps
· Reflecting on and improving their own pedagogy
· Ensuring all pupils access rich experiences and reach their potential
Why It Matters
This approach nurtures pupils’ sense of belonging, raises aspirations, and ensures full participation in school life—especially for those facing adversity. It aligns with our whole-school vision for emotionally safe, inclusive, and ambitious learning environments.


	Deliver targeted internal training to ensure staff are fully prepared and supported to complete the Trauma Diploma, strengthening whole-school capacity for trauma-informed practice.

.







	Trauma-Informed Relationships & Behaviour Policy

Purpose
To transition from a traditional Behaviour Policy to a Trauma-Informed Relationships and Behaviour Policy, embedding attachment-aware, emotionally safe practices across the school. This approach supports regulation, relational repair, and inclusive responses to behaviour, aligned with our whole-school wellbeing and inclusion strategy.
Staff Training Objectives
· Understand how trauma and disrupted attachment impact emotional regulation and relationships
· Apply trauma-attuned, attachment-aware strategies to real-life school scenarios
· Reflect on adult roles in co-regulation, relational repair, and modelling safe attachment
Implementation Framework
	Module
	Focus

	Shared Language
	Establish consistent vocabulary around trauma, attachment, and regulation

	Understanding the Child’s World
	Explore how adversity shapes behaviour and relational patterns

	Adult Role & Regulation
	Equip staff to co-regulate, repair ruptures, and model relational safety

	Embedding in Policy & Culture
	Align practice with the new Trauma-Informed Relationships and Behaviour Policy


Evidence Base
·  Bailey et al. (2023): ARC Framework (Attachment, Regulation, Competency) improves classroom safety and reduces behavioural incidents
· Lancashire Trauma Toolkit (2024): Relational approaches grounded in neuroscience support regulation and belonging (cynefin)
· Children’s Commissioner (2021): Trauma-informed schools foster resilience, reduce exclusions, and improve engagement
· DTAP Model (2025): Developmental trauma-informed practice enhances emotional literacy and relational trust
Leadership & Culture
Leaders model trauma-informed practice by:
· Building emotionally safe, trusting relationships with pupils
· Using evidence-based strategies to support regulation and repair
· Monitoring impact and adapting approaches
· Ensuring all pupils access equitable opportunities and reach their potential
Why It Matters
This policy shift nurtures pupils’ sense of belonging, raises aspirations, and ensures full participation in school life—especially for those affected by adversity. It reflects our commitment to inclusive, emotionally safe, and relationally attuned education.

Next Steps
· Identify and nominate additional staff members to undertake the Trauma Diploma
· Deliver internal training and peer-led facilitation to support successful completion
· Embed diploma learning into team practice, supervision, and policy development
· Use VAP data to prioritise staff deployment where relational needs are highest
· Monitor impact through pupil outcomes, staff confidence, and multi-agency feedback





The Health and well-being of children and young people
Budgeted cost: £ 2,000
	Activity
	Evidence that supports this approach

	Increased equity through the provision of a Lighthouse hub.
	Purpose
The Lighthouse ensures all pupils have equitable access to essential items—uniforms, PE kits (including footwear), and themed-day clothing—so every child can participate fully, confidently, and with dignity. This initiative removes material barriers, nurtures emotional safety, and fosters a culture of kindness, pride, and belonging (cynefin).
Provision Summary
	Area of Support
	Description

	Clothing & Footwear
	Access to school uniform, PE kits, shoes, and seasonal wear

	Themed-Day Attire
	Dressing-up clothes for curriculum events, celebrations, and enrichment days

	Daily Essentials
	Hygiene items, stationery, and other basic resources

	Kindness Culture
	Opportunities for pupils to contribute, ‘give-back’, and reduce stigma


Strategic Outcomes
	Domain
	Intended Impact

	Nurture
	Pupils feel safe, valued, and emotionally secure in their school environment

	Challenge
	Removes barriers to participation in physical, creative, and academic activities

	Structure
	Ensures readiness for learning through consistent access to daily essentials

	Engagement
	Promotes inclusion in all aspects of school life, regardless of background


Evidence Base
· AIR (2022): Equitable access to resources is foundational to whole-child development and school engagement
· British Council (2023): Inclusive environments that meet basic needs foster belonging, reduce stigma, and improve future aspirations
· Springer Research (2025): Material equity in schools enhances emotional wellbeing, participation, and academic outcomes—especially for disadvantaged learners
· UNCRC & SDG4 (UNESCO, 2015): All children have the right to inclusive, equitable education and the resources required to access it
Leadership & Culture
Leaders model inclusion by:
· Ensuring no child is excluded due to unmet material needs
· Promoting dignity, kindness, and pride in accessing support
· Embedding the Lighthouse into wellbeing, safeguarding, and family engagement strategies
· Using VAP data to identify need and monitor impact
Why It Matters
The Lighthouse breaks down barriers to participation, nurtures a sense of belonging, and teaches children the value of compassion and community. It reflects our vision of a school where every child feels safe, supported, and ready to thrive—every single day.


	To improve a child`s Mental health and emotional wellbeing by providing opportunities for all learners to enjoy exercise which plays a vital role in developing the brain and supporting essential mental functions in pupils.
. 
	Strategic Briefing: Whole-Week Enrichment Programme
Embedding Physical, Creative & Cognitive Development Across the School Week
Purpose
To deliver a teacher-planned, high-quality enrichment programme throughout the week, ensuring all pupils engage in diverse physical and creative activities that promote wellbeing, inclusion, and holistic development. This replaces the previous Friday-only model and reflects our commitment to trauma-informed, relational practice.
 Programme Overview
· Curriculum-Linked Enrichment: Activities are designed and led by staff to complement curriculum priorities and pupil developmental needs.
· Physical & Creative Focus: Sessions include movement-based, expressive, and nature-inspired experiences that foster coordination, creativity, and emotional regulation.
· Inclusive & Age-Appropriate: All pupils access a rotating menu of enrichment opportunities tailored to age, ability, and interest.
· Embedded Across the Week: Activities are timetabled throughout the week to maximise engagement, routine, and impact.

 Intended Outcomes
	Domain
	Impact

	Wellbeing
	Builds emotional safety, confidence, and peer connection

	Cognition
	Enhances attention, executive function, and problem-solving

	Motor Skills
	Improves hand-eye coordination, balance, and physical literacy

	Engagement
	Boosts motivation, participation, and enjoyment across all learner groups



 Evidence Base
· EEF (2024): Physical development approaches improve motor skills and cognitive outcomes, especially when integrated into whole-school provision.
· BMC Pediatrics (2020): Creative movement and active play support attention, memory, and emotional regulation.
· Oxford Wellbeing Research Centre (2025): Regular enrichment boosts pupil wellbeing, executive function, and academic performance.
· NICE Guidelines (PH17): Structured physical activity improves self-regulation, social skills, and long-term health outcomes.
 Leadership & Culture
· Staff are empowered to co-design and deliver inclusive, high-impact sessions.
· SLT monitors engagement, wellbeing, and developmental progress.
· Activities align with trauma-informed principles and whole-school priorities.
· Pupil voice informs planning, rotation, and celebration of progress.
Why It Matters
This programme reflects our belief that every child deserves joyful, enriching experiences that support their physical, emotional, and cognitive growth. By embedding enrichment across the week, we create a culture of connection, creativity, and readiness to learn.


	
	

	Support for pupils and family well-being
	Provision of ELSA leads to provide high quality intervention programmes and family liaison to support pupils well-being in school and provide support families. To improve pupils well-being identified need. Used also to signpost families to additional support services. Use of EL/PERMA assessments to identify gaps in pupils’ well-being and provide support to fill the gaps to ensure all building blocks for strong well-being are in place. 



Total budgeted cost:    £113,850


Externally provided programmes

Please include the names of any programmes that you purchased in the previous academic year. This will help us identify which ones are popular in Wales.

	Programme
	Provider	
	Monitoring

	
	
	

	
	
	




Further information (optional)

	Use this space to provide any further information about your PDG strategy. For example, about your strategy planning, or other activity that you are implementing to support pupils from low-income households, that is not dependent on PDG.









· 
Writing skills of eFSM learners in Reception – Y2 
· Literacy and numeracy skills of eFSM learners in Y3-6 


· Develop pupil voice, ensuring all upper school learners have the opportunity to contribute to the development of the school and lead on their vision for a better Gelliswick School. 
· Gain Silver RRS status 
· Gain Healthy Schools Award 
· Gain Eco Schools Award 
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